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The utilization of social media is not limited to get entertained 
but it is now used to support the online learning process. 
Instagram, one of the social media applications, provides its 
users with verified accounts that are authentic and notable. 
This allows English learners to get the supporting materials 
to study reading and listening. Moreover, the features in 
Instagram are suitable to present the students with authentic 
materials in English from natives. This study aims to find out 
whether using materials taken from Instagram verified 
accounts enhance students’ skills in reading and listening to 
English. Social Media Language Learning (SMLL) is used as 
the approach to teaching the students several skills they 
might need for the international test. An experimental study 
method is applied while the data collection uses both 
quantitative and qualitative methods. Pretest and posttest 
are administered to perceive the students’ academic 
progress whereas interviews are organized to collect certain 
students’ opinions about this study. The participants of this 
study are 30 vocational learners in the fourth semester major 
in Graphic Design (Multimedia Concentration) at Polimedia 
PSDKU Medan. Following the evaluation of the students’ 
scores after each assessment and interviews after the 
training; the results reveal students’ improvement 
academically. As the findings indicate that social media 
language learning by using Instagram verified account 
enhances students’ ability in reading and listening and 
adequately supports creative and efficient learning.  
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Enhancing Students’ Reading and Listening Skill 
Using Social Media Language Learning (SMLL) 
Approach through Features on Instagram 
Verified Accounts 
Introduction 
The growth of social media has influenced the strategy used by people to  explore information. As a part of the 
lifestyle in the globalization era and 4.0 revolutions, social media not only gives information but also provides 
knowledge for users. Moreover, it has been used as an additional tool of learning in the technology era. As 
part of social media, many studies had noticed and proved the benefits of using Instagram to gain knowledge 
in learning. Pujiati, et al. (2019) noticed that social media brought positive contribution to encourage as well as 
to motivate students in one study conducted in one international schools in Jakarta. Furthermore,  student's 
competence was also improved by studying through Instagram. It means that the process of teaching and 
learning is plausible to be conducted and enriched by using Instagram.  
 
Currently, the conventional method used in teaching has slowly been replaced. The pandemic of Covid 19 has 
transformed the way teachers delivered their lessons in order to adjust to the present situation. Additionally, 
the government strongly suggests all education institutions change the implementation of teaching. Some 
platforms such as Whatsapp, Instagram, Telegram, and Goggle classroom is utilized in virtual classroom. As 
an illustration, (Asmara Rekha, 2020) implementing the use of Whatsapp in teaching English showed that 
there were challenges in the process of learning. Though there are obstacles found, learning through an online 
platform is one of the best solutions in this situation. As Abdul (2020) found that utilizing social media in 
collaborative learning also inclined the motivation as well as knowledge and interaction among students in 
India. Moreover, Instagram helps teachers in facilitating positive value to the studying process (Carpenter, 
2020).  
 
Just like social media, English is also part of globalization as it is considered as a lingua franca in globalized 
word (Parab, 2020). As part of the modern world, English as an international language is prominent to study in 
higher education. However, it is not easy to find the best strategy to teach as well as to study this language. 
There were so many approaches as well as strategies implemented by teachers to seek the most relevant 
media in teaching English (Lismay & Zubaidah, 2019). It also happened in state polytechnic where students 
experienced a difficult time studying English. Notwithstanding, social media allow students to have the 
opportunities to study.  In addition, Gikas et al. (2013) found positive perspectives from students in higher 
education toward the utilization of cell phones, smartphones, and social media to study.  
 
 
As one of the skills in studying English, reading comprehension has been regarded as one of the most 
essential skills to learn. Moreover, this skill is needed to prepare students at the tertiary level to survive in their 
studies. Kadir et al. (2014) emphasized the significance of teaching critical reading and reading strategies for 
students in Malaysia before they leave for higher education. Meanwhile, reading is considered as one of 
prominent method to deliver instruction in post-secondary level (Sultana 2014), which means that critical 
reading is crucial to be taught and studied at the university level. Additionally, university students sometimes 
just do the surface approach to their reading while they have to seek detailed information especially in an 
academic reading text (Hermida, 2011). In this scenario, lecturers should design and encourage their students 
to be more critical in reading and take a deep approach to the reading material.  
 
Another critical skill to have by college students is listening. It involves the ability to understand the spoken 
words as well as the capability to complete the task given. Meanwhile, there are some stages to consider 
before the listening process which are discovering the background for listening, forecasting information, trying 
to order information, allocating meaning to the message, and shifting information from short-term to long-term 
memory (Kavaliauskiene, 2009).  Besides, compare to reading, listening skills require more complex linguistics 
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ability such as the intonation which influences the comprehensive to the oral passage (Walker, 2014). For that 
reason, training is a prerequisite for English learners in order to gain the skills or strategies in listening 
comprehension. Furthermore, all the skills taught in this study is essential for student to prepare themselves 
for international test such as TOEFL and IELTS.  Summing up, effective listening skills enrich the ability to 
learn and to convert the spoken information.   
 
Besides the teacher, students also need supplementation such as text and audio not just to give the real 
material but also as a valuable element in the process of reading and listening. One of the attractive topics to 
present in teaching reading and listening is the social issue. In addition, the use of mass media which contains 
the social issue provides learners and teachers with creative and practical ideas (Tafani, 2007). Teachers 
need to let the students know what kind of topic is presented as materials since they need to associate their 
background of knowledge or experience to the subject matter. The capacity to foresee and to interpret by an 
analogy is important in listening comprehension and second language learners should be able to employ 
(Sherin 1987). 
 
Some previous researchers have proved the use of Instagram in enhancing the ability to study especially in 
the discourse related to their task-related activity (Mansor et al, 2017).  Several studies have also discovered 
Instagram’s utilization in teaching writing and it is found the positive perspective from the students (Handayani, 
2017).  However, the study in the aspect of reading and listening skills especially in the EFL Vocational Higher 
Education is still one or two. In fact, most studies about using Instagram as a language learning media do not 
put any focus on the accounts themselves. Therefore, a research about whether Instagram verified account 
combined with social media language learning (SMLL)  enhance student’s skill in listening and reading is one 
of valuable information for classroom practises.  
 
From the background stated above, this present study wants to find out how teaching reading and listening 
can be conducted by applying Social Media Language Learning (SMLL) particularly by using Instagram. In 
addition, the researcher also designed a training in order to enhance the students’ ability in both skills. It is 
important to accompany students while they are studying from social media because it avoids them from a 
misapprehension of the subjects they are reading or listening to. 
Method 
Thirty college students in their fourth semester major in Graphic Design (Multimedia Concentration) at 
Polimedia PSDKU Medan involved as the participants of this research. An experimental study by Moleong 
(1989) was the method used in this study. Azir (2019) stated that it is the most suitable method to discover the 
impacts of the implemented condition both on individuals and groups. The researcher only used single group 
pattern (no controlled group) since all the students involved in this research are taught by SMLL approach with 
authentic materials from verified accounts in Instagram. The result of the studies are taken from both pre-test 
and post-test outcomes (Bungin as Cited in Azir, 2019) 
 
In this study, the quantitative and qualitative method are combined to get the overall results. The quantitative 
data obtained from assessments score (pre/post-tests). Hence, the qualitative data is taken after the interview 
conducted. The whole process took a three-month period and during that time, the participants were taught 
with the materials taken from the verified account in Instagram such as bbcnews, nzherald, abcnews, 
washingtonpost, and voanews. The materials contained in Instagram features’ such as Instagram post, IGTV, 
and Instagram story.. This study applied Social Media Language Learning (SMLL) as it is an interactive and a 
creative technique that joins social media to language learning for interactive language teaching (Inderawati, 
2017). 
 
Teaching-learning in reading 
 
There are twelve meetings for each skill (reading and listening) with different aims and techniques and all 
apply social media language learning (SMLL). Each meeting employs different English skills. At the first 
meeting, the students were informed about the syllabus contained includes the score allocation, tasks, and the 
activities that participants need to do relate to Instagram. The researcher also told all the participants to have a 
purposeful reading. The number of questions in both test are 10 questions. The procedure is shown in this 
figure below.  















Figure 1. Teaching Reading Process 
 
In Reading Strategies I (meeting 1-3), after doing pre-test, the researcher taught the material taken from a post 
in washingtonpost entitled ‘first U.S cases of South Africa variant reported in S.C’. The focus of this meeting 
was to train students to skim a short text and do speed reading to get the general idea from one passage. 
Diaz, S & Laguado  (2013) cited from Maxwell (1969) argued that skimming is considered important because 
the readers could acquire a feel for the issue and what its closures are. Besides, teaching skimming is also a 
faster way to get the main idea of a passage than to apply the general reading. In this strategy, the researcher 
also highlighted the use of features in the reading passage such as the title, subtitle, illustrations and so on 
(Nezami, 2012).  
  
For Reading Strategies II (meeting 4-6), the researcher chose news from highlight ‘COVID-19’ 
in NZherald with the title ‘lockdown ‘not enough’, top professor tells Govt video conference’. By teaching this, 
the researcher taught the participants to apply scanning to find specific information for example: a certain word 
in the text. As Grelet (1981) cited in Aritonang (2018) stated that scanning benefits students by assisting them 
to stick to the linearity of the passage as well as to manage the time efficiently. Likewise, it also helps students 
to detect key terms as a means to assess the passage’s relevance. Moreover, Nezami (2012) also stated the 
utilization of this technic to search for certain words or ideas.  
 
In meeting 7-9, the students were trained to learn to do intensive reading. In this stage, the purpose is to 
expand the students’ reading comprehension (Yang, Dai & Gao, 2012) Moreover, this skill is really helpful to 
learn unfamiliar words and to understand how text is arranged (Waring, 1997). Another benefit from intensive 
reading is that the teacher has chance to compound the three aspects of pre-, amid reading and after-reading 
for stronger language construction, control and stimulation (Paran cited in Wulandari, 2019). By having said 
that, it is then important to include the intensive reading in the process of social media language learning. 
Thenceforth, an online article is taken from washingtonpost entitled ‘a viral tsunami: How the underestimated 
coronavirus took over the world’ is utilized to study new lexical words in the text. 
 
Initial findings:  
Students’ lack of skill in reading and listening English.  
Reading  
Meeting 1-3  (Reading Strategies I ) 
Meeting 1: Skimming & Speed Reading 
(Pre-test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Skimming & Speed Reading 
(Post-test)  
 
Some selected students were interviewed 
to assess the post –test results. 
 
Reading  
Meeting 4-6 (Reading Strategies II) 
Meeting 1: Scanning for Detail (Pre-test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 




Some selected students were interviewed 
to assess the post –test results. 
 
Reading  
Meeting 10-12 (Extensive Reading ) 
Meeting 1: Vocabulary and grammar   
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Vocabulary and Grammar   
 
Some selected students were interviewed 
to assess the post –test results. 
 
Reading  
Meeting 7-9 (Intensive Reading) 
Meeting 1: Reading for Detail Information 
(Pre-test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Thorough Reading (Post-Test)  
 
Some selected students were interviewed 
to assess the post –test results. 
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The last stage is to develop students’ reading ability by using extensive reading. Different from the previous 
stage, extensive reading focuses on reliability in understanding the text rather than fluency and pace (Mart 
2015). Moreover, by having this strategy, the students learn to fit the whole text together to be able to interpret 
the content of the text. In this stage the students were not given any post or pre-test since the focused on 
extensive reading is to let the students become an independent learner (Day&Bamford, 1998). Any articles 
was not provided but the researcher suggested the students to read online artcles available in verified 
accounts in Instagram   
 
 Teaching-learning in Listening 
 
In teaching listening, the researcher mostly took the materials from Instagram TV (IGTV) in selected verified 
accounts. All of the materials spoken by native as the speaker(s) with the aim of familiarizing students to 
accents, tone and pronunciation. The researcher told the students about the skills that they would get after 
finishing this study as well as the activity involved. The following figure is the procedure on how the teaching-











Figure 2. Listening Procedure 
In the first phase, the purpose was to let the students be familiar with the context of the conversation. They are 
taught to know what is the topic being spoken in the audio or the background of information from the audio. 
The material for this meeting was taken from bbcnews with subjects ‘Biden marks 500,000 lives lost to Covid’, 
It is a speech in a podcast from the president of America and the students were not known the title before, so 
they should recognize the topic from the audio they listened to. As cited from Naidionova (2018) podcast is a 
possible tool to increase students’ motivation as well as the ability to comprehend the listening material. This 
stage is important to let the students be ready with their prior knowledge once they listen to certain words from 
the audio. Moreover, they are expected to be able to choose the correct context in the audio.  
For the meeting 4-6, the target shifted to teach students about the collocation used in the audio. Many of the 
students do not really aware of the collocations used by native speakers in the audio. Studying collocation is 
important for L2 students to bring them the nature of English itself. Zarei & Kojasteh ((2020) claimed that 
collocation is one of the ways for vocabulary improvement. Moreover, second language learners (L2) mostly 
insensible with the significance of collocation comprehension (Jiang, 2009; Laufer, 2005) since most of them 
thought that words are just one independent unit. As the consequence, teaching collocation should also be 
addressed in listening since it affects the students ability in understanding the whole message from the audio. 
Listening  
Meeting 1-3 (Acknowledge the context)  
Meeting 1: Identifying the context of the 
conversation (Pre–test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Deciding the correct context (Post-
Test)  
 
Some selected students were interviewed 
to assess the post –test results. 
 
Listening  
Meeting 4-6 (Understanding Collocation) 
Meeting 1: Awareness  of collocation (Pre–
test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Understanding collocation (Post-
Test)  
 
Some selected students were interviewed 
to assess the post –test results. 
 
Listening  
Meeting 10-12 (Allocating Meaning to the 
message)  
Meeting 1: understanding a longer talk (Pre–test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: using correct vocabularies (Post-Test)  
 
Some selected students were interviewed to 
assess the post –test results. 
 
Listening  
Meeting 10-12 (Allocating Meaning to the 
message)  
Meeting 1: understanding a longer talk (Pre–
test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: using correct vocabularies (Post-
Test)  
Some selected students were interviewed 
to assess the post –test results. 
 
Listening  
Meeting 7-9 (Connecting Information)  
Meeting 1: Selecting the main information   
(Pre–test)  
Meeting 2: Social Media Language Learning 
Approach (SMLL) 
Meeting 3: Connecting information (Post-
Test)  
 
Some selected students were interviewed 
to assess the post –test results. 
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To raise the consciousness of the students, the teacher taught them first about the difference in meaning 
between single word and collocation. One of IGTV from bbcnews entitled ‘What happens if I don't get the 
Covid vaccine?’ contained many collocations for instance put in danger, had serious illness, taking a wrong 
turn, have a contact with and so on. In addition, since its duration only 1 minute and 47 seconds, the teacher 
could focus only to teach how to acknowledge the collocation.    
The third stage (meeting 7- 9) is aimed to connect the information. This phase emphasises on how students be 
able to connect information and have a detailed understanding. As Becker (2016) expressed that in ordering 
information, L2 listeners are exposured by the complicated and nature of listening comprehension. It also 
regarded as an array of cognitive procedures to be  handled; to examine linguistic input, to assemble meaning 
and to put the information in order. It means that, connecting information is also important to have as a skill to 
listening comprehension. For this, the researcher chooses one of the materials from nzherald ‘Trump 
hospitalized with Covid 19’. In this 2 minutes and 42 second video, the students learn to answer the ‘cause 
and effect’ news and have exercise to relate each and one information in the audio.  
The last meeting (10-12) drilled into the ability to allocate meaning. After knowing how to connect information 
in the previous meeting, the researcher proceeds with the ability to allocate meaning to the news. The 
researcher provided students with longer monologue talk from IGTV in abcnews with the title ‘Young widow 
discusses losing her husband to COVID-19’. This 3 minutes 17 seconds video contain material which students 
need to gather and use all the skills that have been taught before to be able to go around with the audio. The 
researcher used the fill in the blank type of question for both of the test in this section.  
Some new meanings they need to allocate are figure out, heart-breaking, went through, bonded and so forth. 
Many previous studies have revealed the importance of understanding meaning to the listening skill. Chang 
(2007) even suggested preparation to raise the awareness of the test-taker and the willingness to accomplish 
the listening test.    
 
Eventually, an unstructed interview is carried out after the post-test. Students with the highest and the lowest 
achievement in every post-test were asked about their opinion and experience during the training phase. The 
researcher gains deep understanding of the students' perspective and knowledge regarding the training and 
material delivered. As found by Bihu (2020) that the unstructured interview reduces errors of misunderstanding 
and misconceive in undertaking the data. It is prominent to apply in this experiment since the researcher needs 
to find out how the SMLL approach gives beneficial experience to the students in enhancing their 
skills. Furthermore, this type of interview let the students express themselves in their own method and pace 
(Jamshed, 2014).  
Results 
Using SMLL to enhance reading skill 
After given 12 meetings-training in teaching reading, it is found that the pretest score increased 
compared to the pre-test. The activity in every meeting has conducted as its objectives by using the 
SMLL approach to teach the students. The questions type presented are also various so that the 
students know many types of questions in English reading test. The numbers of questions in all both 
of the test consist of ten questions. The summary of students’ score is presented in the following 
table.  
Table 1.  The  Score for Reading 
Reading Skills Pre – test           Post - Test 
Reading Strategies – I                 68   73 
Reading Strategies – II 70                                         76 
Intensive Reading  73                                         82 
Extensive Reading  -                                             - 
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Using SMLL to enhance Listening skill 
In listening, the students were also taught in a twelve-meeting period with materials taken from 
verified accounts in Instagram. The skills taught are different in every stage and based on the 
outcome, the students had better score achievement after the pre-test. The following table is the 









               Pre – test                          Post - Test 
Acknowledge the context       70                                      74  
Understanding Collocation       72                                      78 
Connecting Information       74                                      81.5 
Allocating Meaning to the  
Message  
                    77                                      84 
 
Discussion 
Discussion of findings in Reading  
Based upon the result, the increasing score at the first phase of reading performance level up from 68 to 73. 
Macleod (2013) in Abdelrahman (2014) noted that skimming implies a detailed review of one text and requires  
proficiency in reading. Skimming is eventually one of the prominent techniques to teach reading.  The 
participants shared during  interview that their result in the pre-test was lower than in the post-test because of 
several backgrounds. Some students thought that they could not find the main information they needed to find 
in the text and it took a long time to search for the general idea. But after they were introduced and trained to 
apply skimming, they immediately focused on finding the answers of the questions in the test and skip parts in 
passage which they do not need to. According to Djuwiarsih (2006:14) skimming builds the capability to obtain 
main idea of a text. As aforesaid, skimming allows readers to use a brief time to understand the main points in 
a passage rather than read as whole. The ground is because the general idea in one reading normally is 
placed at particular parts or lines in the sentences of the text. By way of explanation, readers solely have to 
read definite elements or lines of the text quickly. Additionally, the collaboration of the content in Instagram 
with the skimming strategy helped out students to overcome their initial problems.  
 
After skimming, scanning is the second skill taught by using social media language learning. The researcher 
noticed that the students’ mark increased from 70 before being trained to 76 after training with a higher mean 
score. However, in the interview session, some students confessed that scanning is a way harder compare to 
skimming because they had to concentrate and focus on what they needed to find while skipping unnecessary 
information in the passage. Other students were puzzled by the unfamiliar words they found while scanning 
and it distracted their attention. Corresponding to that, Aebersold & Field (1997:76) had stated that scanning 
entailed three stages: decides the key words to look for, scan rapidly along the passage for indicated words, 
then construct the meaning of the sentences to see if the information sought is in. Scanning is advantageous 
in pre-reading step to generate knowledge.  
 
Another plausible pre-reading use of scanning is to study predictions that readers create from their own mind. 
Along with that, SMLL facilitated students with supplemented materials in studying reading.  
 
In the third reading skill, intensive reading was introduced to the participants. In pre-test, the score was only 73 
and to level up the score, the researcher used intensive reading with the material taken from Instagram. 
Intensive reading has been employed in many countries to boost the motivation as well as comprehension in 
reading. Waring (1997) claimed that this technique is very beneficial to absorb new vocabularies and 
recognize how texts are arranged. This technique, therefore, is also suitable to get the detailed information 
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from a passage. After applying this reading skill, it was found that the post-test mean score was 82. Previous 
study by Erfanpour (2013), showed that students have deeper understanding in reading after they were taught 
using intensive reading rather than extensive. Meanwhile, from the interview, students admitted that they were 
able to control and get a better understanding about the text if they did intensive reading. Besides, they also 
have chance for studying in a different method in which they learnt some interesting materials.  
 
In the last stage, the researcher trained students about extensive reading skills by asking students to find their 
own materials. This skill is important to build a bigger interest in reading. According to Sumartono (2019), by 
extensive reading students could learn through various texts in an effort to raise motivation to read, with the 
development of reading motivation, concisely the ability to read will further improve. The result of the interview 
was in accordance with aforementioned. The students said that they felt more comfortable and enjoyed in this 
phase. Moreover, they have been told that no pre-test and post-test would be given and that’s brought them 
less-worry feeling. This method is important to cultivate the students’ willingness to read more even though 
they did not show any positive attitudes before this stage initiated.  Based on their answers, it can be said that 
extensive reading helps reader to have a deeper comprehension about the text. 
 
Discussion of Results in Listening 
  
Teaching listening in online platforms has its own challenge. Putri (2020) found that students have various 
attitudes towards studying listening trough online base. She also emphasized the improvement of the students’ 
score after they were taught by using Instagram. Though Instagram is just the medium to teach, it is noticed 
that students have a higher motivation: Erarslan (2019) found that Instagram had positive impact to enhance 
the students’ ability in studying English. In this present study there are several purposes in each stage.  
 
In the first stage, the purpose is to train students to acknowledge the context such as knowing the topic of the 
conversation. This stage is important to activate the students’ prior notion of the subject matter. The score 
improved from 70 in the pre-test to 74 after the SMLL is applied. During the interview, students said that they 
had difficulty in listening to the native speakers in the audio and to understand what the speakers said. 
Furthermore, they also experienced a problem in associating the audio to their prior knowledge. In this section, 
the students were told to make use the time before the audio is played to scan the questions. The audio itself 
is a podcast taken from BBCnews account in Instagram. Podcast, as a new application to listen to music, 
news, and so on, has been observed as a novel method to use in studying English. Kavaliauskiene (2009) 
conducted a study where the students independently picked their own audio to study from podcast in addition 
to listen to that after the class. The result showed that it is a ground-breaking way as it enables learners to do 
self-study. Not only students are able to listen to real English conversation, but they are also able to access 
and pause or rewind the podcast whenever they are.    
 
In the second stage, understanding the collocation is designed to be the second aim in this study. The teacher 
needed to tell the students that the authentic materials in listening mostly contained collocations. It is important 
to let them know so they could encounter some problems relate to vocabularies. As this is one of the challenge 
that students face during their listening test (Vasiljevic, 2014). From this study, the students’ ability in 
understanding the collocation is improved after the pre-test as their score rose from 72 to 78 in the post-test. 
Besides, SMLL facilitated an original material from the native speaker to exhibit the use of collocation.  
Taniharjo (2018) claimed the effectiveness of using authentic materials in enhancing the students’ competence 
in lexical collocations. However, most of interviewed students admitted that they were not really familiar with 
collocation since they never really used them in speaking. Some students also revealed that they just 
understood about collocation after the training and the response after pre-test was handed.     
 
In the third stage, the students are taught to be able to connect information. This activity requires students to 
take note while they are listening to the audio. Hayati (2009) has found relatedness between note-taking 
strategies with the ability of language comprehension. Gur (2013) also claimed a higher level of 
comprehension in reading after students were taught by using note taking. In this present study, the result 
revealed that there is enhancement found in academic ability. The pre-test score was 74 with a higher average 
in post-test as 81.5. The SMLL applied in this stage is by having a longer IGTV as the source of audio. 
Connecting information is crucial for L2 students since most of them have difficulties in assembling the 
information they listen from the audio (Azmi et all, 2014). By teaching how to connect information in listening, 
students are able to understand the main information they need to grasp to answer the questions correctly. 
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The researcher purposely took a longer audio from IGTV to allow students practise note taking. As Malik 
(2019) affirmed that employing social media in teaching-studying improved the score and boost the motivation 
to study English.  
 
The last stage in listening was purposed to teach students to allocate meaning of specific words they hear 
from audio. Initially, the students were taught to keep on going when they listen to a longer talk. The pre-test 
score was 77 and it increased to 84 in post-test. Listening strategy has been long known to facilitate listeners 
to the problem in acquiring the meaning of uncommon vocabularies (Zarrabi, 2017). Allocating meaning means 
that students need to pay attention on meaning while listening to the audio. Malley as cited in Coskun (2010) 
claimed that allocating meaning is effective by using metacognition strategy. This skill is also a key to 
comprehend listening. The use of Instagram video as the source of material is also noteworthy in this activity. 
However, the role of teacher is also important to guide students and lead them to use the skill being taught. As 
found in Cross (2009), who did a study which focused on finding the impact of listening strategy to the 
students’ mastery in understanding the context of the news video. In addition, Moradi (2012) also found 
significant improvement after EFL students in Iran was assisted intensively by the lectures. From the interview, 
the students told that they had difficulty in guessing the words meaning if they just heard the audio once. 
Meanwhile, some students were overwhelmed by the chunking words that they rarely use and listen to. 
However, they admitted that paying attention to the story and following the technique that was taught helped 
them much in this stage. Likewise, the interviewed students argued that they were more confident to do the 
listening test.  
  
Conclusion 
After several stages done, overall, the whole stage displays a higher score after the teacher taught students by 
using materials obtained from Instagram and approached the SMLL. At the same time, using verified accounts 
on Instagram allows students to get authentic materials for reading as well as the existence of the international 
scene during the study of listening. The researcher purposely set different goals in each stage which relevant 
to the skills needed in the international test such as TOEFL and IELTS. This experimental study does not 
solely focus on the score as the quantitative data but also conducted series of interviews to get the qualitative 
data. Based on the students’ answers, they found that engaging Instagram in the language learning process is 
a novel method that helped them comprehend reading and listening better. All of the students in this research 
have an Instagram account that, according to the interview, they usually used just for entertainment. This 
proves that Instagram is also beneficial to use for learning. Besides, the score enhancement and the positive 
attitudes from students manifest how social media language learning is applicable to conduct in a vocational 
classroom.  
 
Although the result of this research appears to be positive and shows a worthwhile contribution to the English 
teaching and studying process, other thorough research is needed, particularly for writing and speaking. In the 
future, it is expected that there will be greater social media to support students in studying English and to 
provide an efficient platform in which they are able to study independently. By saying that, another research 
needs to find out the best method to have a self-practice in studying English especially for higher vocational 
students.   
Acknowledgment 
Researchers both show gratitude to Ministry of Education, Culture, Research and Technology, particularly the 
Directorate of Research and Community Service, Deputy for Strengthening  Research and Development 
(DRPM) and National Agency for Research and Innovation (BRIN) for supporting and funding This research. 
We also thank Centre for Research and CommunityService (P3M) Polimedia for all guidance and supports.  
 
 
Vol. 8 (2), 2021 | 355 
References 
Abdul, J., Ansari, N., & Khan, NA. (2020). Exploring the Role of Social Media in Collaborative learning the new 
domain of learning.  Smart Learnig Environments, 7(9), 1-16. https://doi.org/10.1186/s40561-020-
00118-7.  
Abdelrahman, Mahmoud SHB., & Bsharah, MS. (2014). The Effect of Speed Reading Strategies on 
Developing Reading Comprehension among the 2nd Secondary Students in English Language. English 
Language Teaching, 7(6); 2014. Published by  Canadian Centre of Science and Education. 
http://dx.doi.org/10.5539/elt.v7n6p168. 
Aebersold, J.A., & Field, M.L, (1997). From Reader to Reading Teacher, Issues and Strategies for Second 
Language Classrooms. United States of America: Cambridge University Press.  
Aritonang, I. R., Lasmana, S & Kurnia, D. (2018). The analysis of Skimming and Scanning Technique to 
Improve Students in Teaching Reading Comprehension. Professional Journal of English Education, 
1(2), 1-6. https://doi.org/10.22460/project.v1i2.p101-106 . 
Armbruster, B. B., Armstrong, J.O. (1993). Locating Information in Text: A Focus on Children in the Elementary 
Grades. Contemporary Educational Psychology, 18, 139-161. https://doi.org/10.1006/ceps.1993.1015. 
Asmara, R. (2020). Teaching English in a Virtual Classroom Using Whatsapp during Covid- 19 
Pandemic. Language and Education Journal, 5(1), 16-27. Retrieved July 20, 2021 from 
http://ejournal.uniski.ac.id/index.php/LEJ/article/view/152.  
Azir, Ince Dian Apriliyani. (2019). Applying Peer Scaffolding to enhance the EFL Vocational Students’ 
Speaking Skills. Ethical Lingua: Journal of Language Teaching and Literature, 6(2), 149-157. 
https://doi.org/10.30605/25409190.v6.149-157. 
Azmi, B. M., Celik, B., Yidliz, N., & Mart, CT, (2014). Listening Comprehension Difficulties Encountered by 
Students in Second language Learning Class. Journal of Educational and Instructional Studies in the 
World, 4(4), 1-6. ISSN: 2146-7463. 
Becker, A. (2016). L2 Students’ performance on listening comprehension items targeting local and global 
information. Journal of English for Academic Purposes, 24. 1-13. 
https://doi.org/10.1016/j.jeap.2016.07.004. 
Bihu, R. (2020). Using Unstructured Interviews in Educational and Social Science Research: The Process, 
Opportunity and Difficulty. Global Scientific Journal. 8(10). 1-5.  ISSN: 2320-9186. Retrieved July 2, 
2021 from  
https://www.globalscientificjournal.com/researchpaper/Using_Unstructured_Interviews_in_Educational_
and_Social_Science_Research_The_Process_Opportunity_and_Difficulty.pdf 
Coskun, A. (2010). The Effect of Metacognitive Strategy Training on the Listening Performance of Beginner 
Students. Novitas-Royal (Research on Youth and Language), 4(1), 35-50. Retrieved July 30, 2021 from 
https://files.eric.ed.gov/fulltext/ED509339.pdf. 
Cross, J. (2009). Effects of  Listening strategy instruction on news videotext comprehension. Language 
Teaching Research, 13(2), 151-176. https://doi.org/10.1177/1362168809103446. 
Day, R. R., & Bamford, J. (1998). Extensive reading in the second language classroom. Cambridge: 
Cambridge University Press. 
Diaz, S., & Laguado J. C. (2013). Improving Reading Skills through Skimming and Scanning Techniques at a 
Public School: Action Research. Open Writing Doors Journal, 10 (1), 133-150. ISSN 2322-9187.  
Djuwarsih, (2006). Learning and Teaching Strategies. Jakarta: Penerbit CV.Wijaya Saputra. 
Erarslan, A. (2019). Instagram as an education platform for EFL Learners. TOJET: The Turkish Online Journal 
of Educational Technology, 18 (3). 1-16. Retrieved July 15, 2021, from 
https://files.eric.ed.gov/fulltext/EJ1223776.pdf. 
Gikas, J., & Grant, M, M. (2013). Mobile Computing Devices in Higher Education: Student Perspectives on 
Learning with cellphones, Smartphones & Social Media. The Internet and Higher Education, 19, 18-26. 
https://doi.org/10.1016/j.iheduc.2013.06.002. 
  Gur T., Dilci, İ., Coskun, I., Delican, B. (2013). The impact of note-taking while listening on listening 
comprehension in a higher education context. International Journal of Academic Research Part B, 5(1), 
93-97. https://doi.org/10.7813/2075-4124.2013/51/b.16. 
Harry, W. Jr., Gina, R.C., & Melissa C. E. (2010) Active Listening in Peer Interviews: The Influence of Message 
Paraphrasing on Perceptions of Listening Skill. International Journal of Listening, 24(1), 34-
49, https://doi.org/10.1080/10904010903466311. 
Hayati, A. M., & Jalilifar, A. (2009). The impact of Note-taking strategies on Listening Coomprehension of EFL 
Learners. English Language Teaching Journal, 2(1), 1-11. https://doi.org/10.5539/elt.v2n1p101. 
356 | Ethical Lingua 
Hermida, J. (2009). The Importance of Teaching Academic Reading Skills in First-Year University 
Courses. SSRN Electronic Journal. Available at 
SSRN: https://ssrn.com/abstract=1419247 or http://dx.doi.org/10.2139/ssrn.1419247. 
Inderawati, R. (2017). The Dynamics of EFL Teaching in Indonesia: Be Innovative Teachers Through Social 
Media. ELTAR: English Language Teaching and Research Journal UNP, 1(1), 29 -37. ISSN 2614-1108. 
Available at http://ejournal.unp.ac.id/index.php/eltar/article/view/8701/6698. 
Jamshed, S. (2014). Qualitative research method-interviewing and observation. Journal of Basic and Clinical 
Pharmacy, 5(4), 87. https://doi.org/10.4103/0976-0105.141942. 
Jiang, J. (2009). Pedagogic materials for L2 collocation use. In A. Barfield & H. Gyllstad (Eds.), Researching 
collocations in another language (pp. 99-113), London: Palgrave Macmillan. 
Kavaliauskiene, G., & Lilija A. (2009). English for Specific Purposes: Podcast for Listening Skills. Santalka. 
Filologija. Edukologija, 17(2), 28-37. https://doi.org/10.3846/1822-430x.2009.17.2.28-37. 
Kennedy, G.E., Judd, T.S., Churchward, A., Gray, K & Krause, K-L. (2008). First Year students’ experiences 
with technology: Are they really digital natives. Australasian Journal of Educational Technology, 24 (1), 
108-122. https://doi.org/10.14742/ajet.1233 
Laufer, B. (2005). Focus on form in second language vocabulary learning. EUROSLA Yearbook, 5, 223-250, 
https://doi.org/10.1075/eurosla.5.11lau. 
Lismay, L., & Zubaidah. (2019). Strategi Pembelajaran Bahasa Inggris MAHASISWA Mahad IAIN Bukittinggi. 
Journal Educative: Journal of Educational Studies, 4(1), 45-58. 
https://doi.org/10.30983/educative.v4i1.967. 
Malik, A.R., & Asnur, M.N.A. (2019). Using social media as a learning media of foreign language students in 
higher education. BAHTERA: Jurnal Pendidikan Bahasa dan Sastra, 18(2), 1-10. 
https://doi.org/10.21009/bahtera.182.06. 
Mansor, N., & Rahim, N. Abd. (2017). Instagram in ESL Classroom. Man in India, 97 (20), 107-114.  
Mart, C. T. (2015). Combining Extensive and Intensive Reading to Reinforce Language Learning. Journal of 
Education and Instructional Studies in the World, 5 (4), 1-7. ISSN: 2146-7463 retrieved July 30, 2021 
from https://arastirmax.com/sites/default/files/filefield_paths/09a.mart_.pdf. 
Moleong, L. J. (1989). Metodologi Penelitian Kualitatif. [Qualitative Research Method]. Bandung: Remadja 
Karya. 
Mondahl, M., & Razmerita, L. (2014). Social Media, Collaboration and Social Leaning – a Case-study of 
Foreign Language Learning. The Electronic Journal of e-learning, 12 (4), 339-352. ISSN:EISSN-1479-
4403. Retrieved from https://files.eric.ed.gov/fulltext/EJ1035665.pdf. 
Naidionova, A.V., & Ponomarenko, O.G. (2018). Use of Podcasting Technology to Develop Students’ Listening 
Skills. Information Technologies and Learning Tools, 63 (1), 177-186. 
https://doi.org/10.33407/itlt.v63i1.1962. 
Nezami, S.R.A. (2012). A critical study of comprehension strategies and general problems in Reading skill 
faced by Arab EFL learners with special reference to Najran University in Saudi Arabia . International 
Journal Social Science and Education, 2(3), 306-316. ISSN: 2223-4934.  
Parab, V. V. (2020). Review of the globalization in the English teaching text and criticism. Gap Bodhi Toru, 3 
(2), 1-10, retrieved July 10, 2021, from https://www.gapbodhitaru.org/res/articles/30-39.pdf ISSN -2581-
5857.  
Pujiati, H., Zahra., Tamela, E. (2019). The Use of Instagram to Increase Students ’ Motivation and Students ’ 
Competence in Learning English. Advances in Social Science, Education and Humanities Research, 
335 (ICESHum), 651-656. https://doi.org/10.2991/icesshum-19.2019.103. 
Putri, N.S. (2020). The Teaching of Listening in a Pesantren-Based University during Covid-19 Pandemic. 
International Journal of English Learning and Applied Linguistics, 1 (1), 1-
22.  http://dx.doi.org/10.21111/ijelal.v1i1.5014. 
Sheerin, S. (1987). Listening Comprehension: Teaching or Testing. ELT Journal, 41(2), 126-131. 
https://doi.org/10.1093/elt/41.2.126. 
Slim, H., & Hafedh, M. (2019). Social Media Impact On Language Learning For Specific Purposes: A Study In 
English For Business Administration. Teaching English With Technology. 19 (1). 56 – 71. ISSN: EISSN-
1642-1027. Retrieved August 2, 2021. From https://files.eric.ed.gov/fulltext/EJ1204643.pdf. 
Sultana, F. (2014). Efficacy of Outside – Classroom English Language Learning: A Study of Intermediate 
Bengali Medium Students Studying English at Tertiary Level in Bangladesh. International Journal of 
English Language Education, 2(2). 28 – 35. https://doi.org/10.5296/ijele.v2i2.5699. 
Sumartono., Aflahatun, N., & Cahyani, I.D. (2019). Developing Students’ Reading Ability by Using Extensive 
Reading. English Focus, 2 (2), 81-91. https://doi.org/10.24905/efj.v2i2.59.  
Vol. 8 (2), 2021 | 357 
Tafani, V. (2009). Teaching English Through Mass Media. Acta Didactica Napocensia, 2(1), 3-16, ISSN: 2065-
1430 retrieved August 2, 2021. From 
https://www.academia.edu/323395/Teaching_English_Through_Mass_Media.  
Taniharjo, Jonathan editors.  The International English Language Teachers and Lecturers Conference 
(iNELTAL);  2018 October 27-28; Universitas Negeri Malang; Malang; Ineltal Conference; c2018; 66p.  
 
Vasiljevic, Z. (2014). Teaching collocations in a second language: Why, What and How? ELTA Journal, 2(2), 
48-73.   
Walker, N. (2014). Listening: the most difficult skill to teach. Encuentro Journal, 23, 167-175. ISSN 1989-0796. 
Retrieved from https://core.ac.uk/download/pdf/58911108.pdf. 
Waring, R. (1998, January 29). Graded and Extensive Reading –Questions and answers. Retrieved August, 1, 
2021, from: https://jalt-publications.org/old_tlt/files/97/may/waring.html. 
Wulandari, N. (2019).  Implementation of Story Mapping and Mind Mapping  Toward Students’ Reading 
Comprehension Enhancement: A Comparative Study. Acuity: Journal of English Language Pedagogy, 
Literature and Culture, 4(1), 23-32. https://doi.org/10.35974/acuity.v4i1.678. 
Yang, W., Dai, W., Gao, L. (2012) Intensive Reading and necessity to Integrate Learning Strategies. English 
Language and Litrature, 2(1), 55-63. https://doi.org/10.5539/ells.v2n1p112. 
Zarei, A.A., & Khojasteh, A. (2020). Models of Dynamic Assessment affecting tthe learning of English Lexical 
Collocations. Journal of Language Horizons, 4(2), 1-18. 
https://doi.org/10.22051/lghor.2020.29463.1229. 
Zarrabi, F. (2017). How Explicit Listening Strategy Instruction Affects Listening Comprehension of Different 
Learners. Journal of Language Teaching and Research, 8(4), 655. https:// DOI: 
http://dx.doi.org/10.17507/jltr.0804.03. 
 
 
